	US HISTORY
TEACHER PRESENTATION NOTES
TOTEM POLES AND THE POTLATCH OF THE PACIFIC NORTHWEST


Two slides per page. Use the cards below as your teaching script for each slide.
		SLIDE 1
	Totem Poles and the Potlatch of the Pacific Northwest


On-slide summary: Totem Poles and the Potlatch of the Pacific Northwest; How a Coast With No Alphabet Kept the Record Straight
TALKING POINTS
	•  Put the lesson question on the board before the title slide comes down: how do you prove who you are when nobody writes anything down?
•  Warn the class now that two things they think they know are about to be corrected. A carved column is not decoration, and a potlatch was not a waste.
	
	•  Say the word potlatch out loud and have the class say it back. It appears on nearly every slide from here on.
•  Tell students the evidence here is a report the United States government printed in 1897, because they will be reading the record straight and not being told what it says.



	BACKGROUND
•  The Pacific Northwest Coast is one of the few places on earth where a complex system of rank ran for centuries with no writing at all.
•  Students usually arrive believing that a totem pole is decoration and that a potlatch was a party where wealth got destroyed. Both beliefs are wrong.
•  This lesson replaces both beliefs using a United States government report printed in 1897.
	
	DISCUSSION QUESTIONS
•  If your school kept no written records at all, how would anyone prove what grade you are in?
•  What would a record have to do before you would trust it?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	No blanks are bound to this slide. It sets up the question the Guided Notes answer.






		SLIDE 2
	What You Will Be Able to Do


On-slide summary: What You Will Be Able to Do; Explain what a crest column records and who has the right to raise one.; Explain how a potlatch claimed and confirmed standing in front of witnesses.
TALKING POINTS
	•  Read target three aloud twice, because students will be handling a real 1897 passage and not a textbook summary of one.
•  Point out that targets four and five are the same skill they practiced in the earlier lessons of this unit, applied to a new coast.
	
	•  Tell the class the Activity has five parts and that each part maps onto one of these five targets in order.
•  Ask the class outright: which of these five targets looks hardest to you right now? Whatever they say, promise them the vocabulary sections are built to make it reachable.



	BACKGROUND
•  Targets one and two are the content. Targets four and five are the historical thinking skill this unit is built around.
•  Target three is the one students will feel: they read a passage printed in 1897 and answer sourcing, comprehension, and analysis questions on it.
•  The Activity is graded against these five targets in the same order.
	
	DISCUSSION QUESTIONS
•  Which of these five looks hardest to you right now?
•  What would you have to know before you could judge what a record cannot settle?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	No blanks are bound to this slide. The targets frame every section that follows.






		SLIDE 3
	A Coast With No Alphabet


On-slide summary: A Coast With No Alphabet; The Pacific Northwest Coast runs from Alaska south to northwestern California.; The Tlingit, Haida, and Kwakwaka'wakw nations live along that coast.
TALKING POINTS
	•  Draw the coastline on the board before the bullets go up, because this is one culture area running from Alaska to northwestern California across borders that did not exist when any of this began.
•  Say the naming rule once and mean it. Note that Kwakwaka'wakw is what the people call themselves, and Kwakiutl is an older spelling that survives only in the 1897 title.
	
	•  Stop on the last bullet, because rank, family, and story are three different things and this coast tracked all three precisely.
•  Ask the class the question out loud: what is a record actually for? Push past taxes and contracts until somebody says proving a claim.



	BACKGROUND
•  The Northwest Coast culture area runs continuously from southeast Alaska through coastal British Columbia and Washington and on into Oregon and northwestern California.
•  Tlingit and Haida homelands anchor the Alaska end. The Kwakwaka'wakw, whom the 1897 report describes, are on the British Columbia coast.
•  Kwakwaka'wakw is the name the nation uses. Kwakiutl is the older spelling and survives in the title of the report students will read.
	
	DISCUSSION QUESTIONS
•  What does a group of people actually need a record FOR, if not for taxes and contracts?
•  What does your family keep track of without ever writing it down?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: California; Haida; story (Guided Notes Section 3).






		SLIDE 4
	Three Words for a Family's Record


On-slide summary: Three Words for a Family's Record; Crest; A figure such as a raven, bear, or whale that a clan has the right to display, and that shows which family a person belongs to
TALKING POINTS
	•  Land the ownership idea before you move on, because a crest is property and displaying one you have no right to is a public offense rather than a style choice.
•  Note that totem pole is the everyday term and crest column is the accurate one; this kit prints both so students recognize either when they meet it.
	
	•  Point at the cedar detail, because the material is not incidental: straight, workable, rot-resistant wood is what made tall columns possible in that climate.
•  Ask the class outright: who decides when a clan crest may be carved? The answer arrives three slides later, when they learn what a potlatch does.



	BACKGROUND
•  Crest column is the accurate term for what most students call a totem pole. The columns display crests, and crests belong to clans.
•  The word totem entered English from Ojibwe, a language spoken thousands of miles away, which is one reason the everyday term is imprecise.
•  Cedar is the material because it is straight, workable, and rot-resistant in a wet climate.
	
	DISCUSSION QUESTIONS
•  If a crest belongs to a whole clan, who decides when it may be carved?
•  What would it mean to display a crest your family does not own?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: whale; cedar; ancestor (Guided Notes Section 4).






		SLIDE 5
	What a Carved Column Holds


On-slide summary: What a Carved Column Holds; Boas: a crest ornaments "objects belonging to a member of the clan."; Crests are "carved on columns" to perpetuate a memory.
TALKING POINTS
	•  Every phrase inside quotation marks on this slide is Boas's own wording from page 324, because this sentence comes from his account of the northern nations. Say that out loud first.
•  Count the four places a crest appears with the class, specifically: on columns, on the house front, on a column before the house, and on masks in festivals.
	
	•  Sit on the phrase perpetuate the memory of a deceased relative, because that is what turns a carved post into a memorial the whole village can read.
•  Before you move on, ask the class: why carve a crest onto a column instead of just repeating it aloud? Then tell them this exact sentence opens the Activity Part 4 passage.



	BACKGROUND
•  This slide is built on one sentence from page 324 of the 1897 report, where Boas is describing the northern nations of the coast, and that sentence is the first paragraph of the Activity Part 4 passage.
•  The sentence lists four places a crest appears: carved on columns, painted on a house front, carved on a column before the house, and shown as masks.
•  Perpetuate the memory of a deceased relative is the phrase that makes a column a memorial rather than an ornament.
	
	DISCUSSION QUESTIONS
•  Why would a family put the same figure on a column, a house front, and a mask?
•  What does it cost a family to keep a memory alive in cedar rather than in conversation?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: member; deceased; painted; masks (Guided Notes Section 5).






		SLIDE 6
	Crest Columns Standing in a Village


On-slide summary: Crest Columns Standing in a Village; A Haida village in Alaska, photographed by E. A. Hegg, published 1908.; Carved columns along the bank
TALKING POINTS
	•  Give the class twenty silent seconds with this photograph, then ask them straight out: what are you looking at? Let the wrong answers come out first.
•  Have students count the columns. Roughly a dozen are visible, standing in a row along the bank in front of the houses and facing the water.
•  Point out that the columns face outward toward the water, which is the direction visitors arrived from. A claim gets placed where it will be read.
	
	•  Say plainly that this is a Haida village in Alaska, and note that the first paragraph of the Part 4 passage is Boas on the northern nations, so these columns are the kind that paragraph describes.
•  Do not let students conclude that Boas or Hunt made this photograph; it was published in 1908 by somebody else, and specifically the potlatch half of the passage describes British Columbia.



	BACKGROUND
•  This photograph shows Old Kasaan, a Haida village on Prince of Wales Island in southeast Alaska. It was published in 1908 and is in the public domain.
•  About a dozen carved columns stand in a row along the bank, with plank houses behind them and dense forest on the ridge above.
•  No people or canoes appear in the frame. The Kasaan community moved to a new village site in the early 1900s, which may be why.
	
	DISCUSSION QUESTIONS
•  What would a person have to know before these carvings count as a record?
•  Which is easier to lose, a carved column or a sheet of paper, and does that matter?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	No blanks are bound to this slide; it illustrates Guided Notes Section 5.






		SLIDE 7
	The Potlatch, and What Observers Got Wrong


On-slide summary: The Potlatch, and What Observers Got Wrong; Warning: The wasteful-destruction story is the misreading his principle rules out, though Boas never names it.; "This custom has been described often, but it has been thoroughly misunderstood by most observers. The underlying principle is that of the interest-bearing investment of property."
TALKING POINTS
	•  This is the hook of the lesson, because the man writing in 1897 says the observers before him had the potlatch thoroughly wrong. Note that he never says which misreading he means.
•  Unpack interest-bearing investment of property as banking language, because Boas picked a phrase his readers already understood and applied it to a ceremony.
	
	•  Ask the class directly: what has to happen later for a gift to behave like an investment? Hold their answers; slide 13 confirms them from the same report.
•  Name the wasteful-destruction story out loud so students can retire it, because Boas's stated principle rules it out even though he never names the misreading himself.



	BACKGROUND
•  This sentence sits on page 341, immediately before Boas explains how rank is acquired. It is the thesis of his whole account.
•  Interest-bearing investment is a banking phrase. Boas chose it deliberately to make property distribution legible to readers who thought in loans.
•  Boas never names a specific misreading. The reading that survived in American textbooks for most of the twentieth century, and the one his principle rules out, is that the potlatch was wasteful destruction.
	
	DISCUSSION QUESTIONS
•  Why would somebody call giving property away an investment?
•  What has to happen later for a gift to work like an investment?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: misunderstood; underlying; 341 (Guided Notes Section 7).






		SLIDE 8
	Four Words for Rank and Giving


On-slide summary: Four Words for Rank and Giving; Potlatch; A ceremony at which a family gives away large amounts of property in front of witnesses in order to claim or confirm its position
TALKING POINTS
	•  Keep rank and wealth apart. Wealth is what a family holds; rank is the standing that witnesses have agreed the family holds. Students merge these two.
•  Read the potlatch definition slowly and stress in front of witnesses. Without the witnesses there is no ceremony and no claim, only a giveaway.
	
	•  The blanket row is the countable one. Boas gives real figures, and students will use them in the Activity.
•  Ask what stops somebody from simply announcing a high rank. The answer is the whole design: a claim nobody paid for and nobody witnessed does not hold.



	BACKGROUND
•  These four terms carry the second half of the lesson and all four appear in the Activity Part 1 Reference Guide.
•  Rank is the term students flatten first. Wealth is what a family holds; rank is the standing that witnesses agree the family holds.
•  The blanket values are Boas's own figures from page 341 and give students something countable to reason with.
	
	DISCUSSION QUESTIONS
•  Why would a community require a claim to standing to be paid for in public?
•  What stops somebody from simply announcing a high rank and hoping nobody checks?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: witnesses; standing; goods; cents (Guided Notes Section 8).






		SLIDE 9
	Blankets Were the Money


On-slide summary: Blankets Were the Money; One blanket; The unit of value on this coast; a cheap white woolen blanket valued at 50 cents
TALKING POINTS
	•  Every number on this table is Boas's own figure from page 341, because he recorded the blanket values himself rather than estimating them later. Say so before you read the rows.
•  Stop on the double blanket, because it is worth three singles rather than two, which tells you the value was set by agreement and not by arithmetic.
	
	•  Ask the class outright: why does a system of rank need a countable unit at all? Without one, no family can show that its distribution outdid another family's.
•  Connect forward to slide 12, because these blanket values are what turn rivals fight with property only into a measurable contest rather than a figure of speech.



	BACKGROUND
•  Boas states on page 341 that the unit of value is the single blanket, a cheap white woolen blanket valued at fifty cents.
•  He states that the double blanket is valued at three single blankets, which is not a simple doubling and is worth pausing on.
•  He states that everything is paid for in blankets or in objects whose value is measured by blankets.
	
	DISCUSSION QUESTIONS
•  Why does a system of rank need a countable unit at all?
•  What changes when a double blanket is worth three singles rather than two?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: woolen; measured (Guided Notes Section 9).






		SLIDE 10
	A Name You Have to Pay For


On-slide summary: A Name You Have to Pay For; First name; Boas: the child "is given the name of the place where it is born," and keeps that name until about a year old.
TALKING POINTS
	•  Tell the class the wording inside the quotation marks is Boas's own, because the quiz asks what he recorded. A name is an identity claim, and here it was bought in public.
•  Walk the three names in order with your finger. Birthplace name, then a name paid for with a paddle or a mat, then a name paid for with shirts and blankets.
	
	•  Do not skip the last row, because elders finance a young person's first distributions, which makes this a clan investment rather than a contest between lone individuals.
•  Ask the class: who has to agree to a name before it actually works? Everyone who received a gift, which is exactly the point of handing them out.



	BACKGROUND
•  This sequence is from page 341 and it is the most concrete evidence in the lesson that giving property away is a record-keeping act.
•  A name is an identity claim. On this coast an identity claim was purchased in front of the people who would later have to honor it.
•  The last row matters: elders finance a young person's first distributions, so the system is not simply a contest between individuals.
	
	DISCUSSION QUESTIONS
•  What is a name actually for, and who has to agree to it before it works?
•  Why would elders pay for a young person's first distribution?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: place; paddle; presents; assisted (Guided Notes Section 10).






		SLIDE 11
	Wealth Is Not for Keeping


On-slide summary: Wealth Is Not for Keeping; Boas wrote that "possession of wealth is considered honorable."; Each person aimed to acquire a fortune.
TALKING POINTS
	•  Hold both halves of this together or students will overcorrect. Boas says possessing wealth was honorable AND that giving it away is what made it desirable.
•  The phrase greater weight in the councils of the tribe is the payoff. Property converts into political standing, and that conversion is the whole system.
	
	•  Ask the class for a modern parallel: where does giving money away buy standing today? Named buildings and charity galas will come up, and the mechanism is genuinely similar.
•  Press the difference between being rich and being listened to. On this coast the second had to be bought from the first, in public.



	BACKGROUND
•  This passage is on page 342 and it is the hinge of Boas's argument about what wealth was for on this coast.
•  He does not say wealth was despised. He says possessing it was honorable, and that the ability to give great festivals is what made it desirable.
•  Greater weight in the councils of the tribe is the payoff: distribution converts property into political standing.
	
	DISCUSSION QUESTIONS
•  Can you name a modern situation where giving money away buys standing?
•  What is the difference between being rich and being listened to?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: honorable; festivals; weight; renown (Guided Notes Section 11).






		SLIDE 12
	Rivals Fight With Property Only


On-slide summary: Rivals Fight With Property Only; Warning: "the Indians" is Boas's 1897 wording, not the wording this lesson uses.; "Formerly feats of bravery counted as well as distributions of property, but nowadays, as the Indians say, 'rivals fight with property only.'"
TALKING POINTS
	•  Name the period language before you read the quote. The Indians is Boas's 1897 wording; the class says Kwakwaka'wakw people or Pacific Northwest Coast nations.
•  Point at the inner quotation marks. Boas is reporting what speakers told him, which makes this the closest the passage comes to a voice from inside.
	
	•  Ask the class two questions in order: what does a society gain by settling rivalry with property instead of force, and who pays for that?
•  Note that the word formerly is doing real work here: Boas is recording a change already underway by the 1890s, not a timeless custom.



	BACKGROUND
•  This sentence closes Boas's account of rivalry on page 343 and is the single most quoted line from the passage.
•  The inner quotation marks matter. Boas is reporting what speakers told him, so this is the closest thing in the passage to a Kwakwaka'wakw voice.
•  The word Indians is 1897 usage. It belongs inside the quotation and does not belong in the class's own writing or speech.
	
	DISCUSSION QUESTIONS
•  What does a society gain by settling rivalry with gifts instead of force?
•  What does it cost, and who pays that cost?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: bravery; elders; outdo (Guided Notes Section 12).






		SLIDE 13
	A Gift You Cannot Refuse


On-slide summary: A Gift You Cannot Refuse; Boas: the recipient "is not at liberty to refuse the gift."; He calls it "nothing but an interest-bearing loan."
TALKING POINTS
	•  This is the mechanism that turns a ceremony into a record, because every guest who accepts the gift owes double later and therefore has a reason to remember it exactly.
•  Stress that the gift cannot be refused. That is what keeps the pool of witnesses from being only the host's friends.
	
	•  Ask the class: how does owing somebody make you a better witness? They get there quickly once they see the debt is real and countable in blankets.
•  Connect back to slide 7. This is what Boas meant by interest-bearing investment, stated in his own words on the same page.



	BACKGROUND
•  This passage is on page 343 and completes the explanation Boas began with the phrase interest-bearing investment.
•  The recipient cannot refuse, so acceptance is not optional and the pool of witnesses is not self-selected.
•  Repayment at 100 per cent interest gives every witness a standing financial reason to remember the occasion precisely.
	
	DISCUSSION QUESTIONS
•  Why would a system make a gift impossible to refuse?
•  How does owing somebody make you a better witness?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: liberty; loan; debtor (Guided Notes Section 13).






		SLIDE 14
	Reading a Crest Column Up Close


On-slide summary: Reading a Crest Column Up Close; The figures; Each carved figure is a crest.
TALKING POINTS
	•  Make the reading analogy explicit, because knowing the crests is the literacy here: an outsider standing in the same village could see the carving and read nothing.
•  Ask the class outright: where was the knowledge that lets you read a column stored? In no book anywhere, which is what makes the system fragile and why Boas and Hunt wrote it down.
	
	•  The third card is the one that ties this half of the lesson to the other. A carved claim only holds if the family paid for it in public.
•  Before you advance, ask the class: what will the photograph on the next slide show? Then check their predictions against the carved figures in it.



	BACKGROUND
•  A crest column is legible to anyone who knows the crest system, in the same way a written page is legible to anyone who knows the alphabet.
•  The knowledge required was held communally rather than in a reference book, which is why an outsider standing in the same village could see the carving and read nothing.
•  The third card carries the link back to the potlatch: a carved claim only holds if the family paid for it publicly.
	
	DISCUSSION QUESTIONS
•  What is the difference between seeing a carving and reading one?
•  Where was the knowledge stored that let a person read these columns?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: figure; water; paid (Guided Notes Section 14).






		SLIDE 15
	A Carved Crest Column Close Up


On-slide summary: A Carved Crest Column Close Up; A crest column at Wrangell, Alaska. Photo by A. C. Pillsbury, about 1899.; Stacked carved figures
TALKING POINTS
	•  Ask students to count the distinct carved figures before you name anything, because six or seven are legible from the base of the column to the top.
•  Point at the house behind the column. Sawn boards, sash windows and a plank door date this to about 1899, the same decade Boas and Hunt were working.
	
	•  Remind the class that only somebody who knows the crest system can say whose family this column belongs to. Seeing it is not the same as reading it.
•  Note that the figure near the top wears a tall hat. Students will want to interpret it; tell them honestly that this kit does not know whose crest it is.



	BACKGROUND
•  This photograph shows a carved crest column standing directly in front of a house at Wrangell, Alaska, about 1899. It is in the public domain.
•  Six or seven carved figures are stacked from the base to the top, including a figure wearing a tall hat near the top of the column.
•  This is a house-frontal column standing at a residence, not a grave marker. Wikimedia Commons files it among Tlingit totem poles in Alaska.
	
	DISCUSSION QUESTIONS
•  How many distinct carved figures can you pick out?
•  What would you still need to know before you could say whose family this column belongs to?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	No blanks are bound to this slide; it illustrates Guided Notes Section 14.






		SLIDE 16
	Three Words for Reading a Record


On-slide summary: Three Words for Reading a Record; Ethnography; A written description of a people's customs, put together by someone who studies them and usually published long after the practices began
TALKING POINTS
	•  Co-researcher is the term that changes how students read the next slide, so define it before you get there rather than after.
•  Remind the class they met provenance in the previous lesson of this unit. The definition has not changed; only the document has.
	
	•  Point out that an ethnography's publication date and its observation date are almost never the same, which is a provenance question in itself.
•  Ask why it matters whether a researcher spoke the language. Hold the answers; the next slide names somebody who did.



	BACKGROUND
•  Ethnography and provenance recur across this whole unit; students met provenance in the previous toolkit and should recognize it.
•  Co-researcher is introduced here specifically because the report students read has a named Indigenous co-researcher on its title page.
•  Ethnographies are almost always published long after the practices they describe, which is why the publication date and the observation date differ.
	
	DISCUSSION QUESTIONS
•  Whose account would you trust more, and what would change your mind?
•  Why does it matter whether a researcher spoke the language of the people described?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: customs; hands; inside (Guided Notes Section 16).






		SLIDE 17
	Who Wrote This Down: Boas and Hunt


On-slide summary: Who Wrote This Down: Boas and Hunt; Key Concept: The title page names notes made by Mr. George Hunt. This is a collaboration.; Franz Boas
TALKING POINTS
	•  Correct the reflex before students form it. This is not one outsider summarizing something he overheard; the title page itself names Hunt and his notes.
•  Say what Hunt could do that Boas could not. He was raised at Fort Rupert, he spoke Kwak'wala, and he could ask questions in the language people answered in.
	
	•  Ask whether naming Hunt makes the account more reliable or reliable in a different way. Push for the second answer, which is the more accurate one.
•  Note that students will answer a sourcing question in Activity Part 4 about exactly this, so the names need to land now.



	BACKGROUND
•  The title page of the 1897 report states that it is based on personal observations and on notes made by Mr. George Hunt.
•  Hunt was raised at Fort Rupert among the Kwakwaka'wakw and spoke Kwak'wala. His mother was Tlingit and his father was English.
•  Naming Hunt changes the provenance of the document, which is why this slide sits immediately after the vocabulary that lets students say so.
	
	DISCUSSION QUESTIONS
•  Does naming Hunt make this account more reliable, less reliable, or reliable in a different way?
•  What could Hunt see and hear that Boas on his own could not?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: 1880s; member; Rupert; Kwak'wala; credits (Guided Notes Section 17).






		SLIDE 18
	What Kind of Book This Is


On-slide summary: What Kind of Book This Is; The account sits in the Report of the U.S. National Museum for 1895.; The Government Printing Office published it in 1897.
TALKING POINTS
	•  Two jobs here, because this slide has to establish that the source is a federal government publication and also place each half of the passage with the right nations.
•  The report year is 1895 and the printing year is 1897. Students will need both in Activity Part 4, so separate them clearly now.
•  Explain why anyone may reprint it: works of the United States government are free to copy, which is why the passage is in their packet at all.
	
	•  Read the callout aloud and note that the crest paragraph on page 324 covers the northern nations, so the Alaska photographs genuinely match it, while the potlatch pages describe British Columbia.
•  Do not overcorrect either, because Boas and Hunt did not photograph either Alaska village; specifically, the potlatch material they recorded is Kwakwaka'wakw.



	BACKGROUND
•  The account appears in the Report of the U.S. National Museum for 1895, published by the Government Printing Office in 1897.
•  Reports of the U.S. National Museum are federal government publications, which is why anyone may reprint the passage without permission.
•  Boas and Hunt recorded the potlatch among the Kwakwaka'wakw in British Columbia, and the crest paragraph on page 324 sits inside his comparative account of the northern nations, whose homelands anchor the Alaska end of the same coast.
	
	DISCUSSION QUESTIONS
•  Why would the United States government pay to print a description of a ceremony?
•  What is the difference between one coast and one community?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: Museum; 1897; reprint; British (Guided Notes Section 18).






		SLIDE 19
	Banned: 1885 to 1951


On-slide summary: Banned: 1885 to 1951; Canada, 1885; Canada made the potlatch illegal. The ban stayed on the books until 1951.
TALKING POINTS
	•  Keep this factual and non-partisan. The point students need is a provenance point: the timing of this record is not an accident.
•  Give the dates plainly, because Canada outlawed the potlatch in 1885 and did not drop the prohibition until 1951, which brackets Boas and Hunt's work entirely.
	
	•  Say clearly that the potlatch is practiced openly today, and keep your verbs in the present tense. This is a living ceremony, not a vanished one.
•  Ask the class: why would a government outlaw a ceremony about giving property away? The answer connects back to what the ceremony actually does, which is create standing.



	BACKGROUND
•  Canada outlawed the potlatch in 1885 and the prohibition remained in the Indian Act until it was dropped in 1951.
•  United States federal assimilation policy over the same decades discouraged ceremonies of this kind on the American side of the coast.
•  The potlatch is practiced openly today. Keep the verbs in the present tense when you talk about the ceremony now.
	
	DISCUSSION QUESTIONS
•  Why would a government outlaw a ceremony about giving things away?
•  How does the timing of a record change what you think the record is for?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: Canada; assimilation; stop; openly (Guided Notes Section 19).






		SLIDE 20
	What These Records Can and Cannot Settle


On-slide summary: What These Records Can and Cannot Settle; A crest column; Which crests a family claimed, and that they paid to raise it
TALKING POINTS
	•  Walk one full row across with your finger before students touch Activity Part 3, because the grid there has different columns but identical thinking.
•  The third row is the hardest. A rich account of one region in one decade is still bounded in both place and time, and saying so is not an attack on Boas.
	
	•  Ask the class: is a record with limits a weak record? Land the answer - every record has limits, and naming them is what separates history from repetition.
•  Have students name which of the three records they would most want, and for answering what. The question forces them to pair evidence to a purpose.



	BACKGROUND
•  Each row names a different kind of record and separates what it establishes from what it cannot establish on its own.
•  The third row is the one students find hardest: a rich account of one region in one decade is still limited in place and in time.
•  Activity Part 3 is this same grid with different columns, so the thinking students do here transfers directly.
	
	DISCUSSION QUESTIONS
•  Which of these three records would you most want, and for answering what?
•  Is a record with limits a weak record, or just a record?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: year; witness; nation (Guided Notes Section 20).






		SLIDE 21
	Two Systems, One Job


On-slide summary: Two Systems, One Job; Key Concept: Both systems store a claim so somebody can check it later.; A writing system
TALKING POINTS
	•  This is the synthesis slide, because the two systems have different failure modes rather than different amounts of worth. Do not let students leave with a ranking.
•  Name the failure modes side by side. Paper burns. A witness system fails when the people holding the knowledge are stopped from passing it on, which slide 19 described.
	
	•  Ask the class: which failure would be harder to recover from, a burned paper record or a broken chain of witnesses? The disagreement is what Activity Part 5 asks them to write about.
•  Tell students plainly that Activity Part 5 asks them to rule on a comparison like this one, so the thinking they do here is the thinking they will be graded on.



	BACKGROUND
•  Both columns describe systems that store a claim in a durable form so that it can be verified by somebody who was not present.
•  The failure modes differ. Paper is lost to fire and flood; a witness-based system is lost when the people who hold the knowledge are prevented from passing it on.
•  This slide is the direct setup for the Activity Part 5 ruling, where students judge a comparison between the two systems.
	
	DISCUSSION QUESTIONS
•  Which failure would be harder to recover from, and why?
•  Is either system better, or are they better at different things?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	Blanks: sounds; stories; debt (Guided Notes Section 21).






		SLIDE 22
	What to Take Away


On-slide summary: What to Take Away; Pacific Northwest Coast nations kept exact records without an alphabet.; A crest column displays the crests a family owns the right to show.
TALKING POINTS
	•  Close on takeaway four. It is the sentence that replaces the misconception most students walked in with, in Boas's own vocabulary.
•  Ask the class: which of these five would you have disagreed with at the start of the period? The honest answers make good exit-ticket warm-up talk.
	
	•  Note that these five takeaways map one to one onto the five learning targets from slide 2, in the same order.
•  Takeaway five about George Hunt is a sourcing fact, because students reproduce it on the quiz and in Activity Part 4.



	BACKGROUND
•  These five statements are the answers to the five learning targets, in the same order.
•  Takeaway four is the correction the whole lesson exists to make, and it is stated in the source's own vocabulary.
•  Takeaway five is the provenance point students will be asked to reproduce in Activity Part 4 and on the quiz.
	
	DISCUSSION QUESTIONS
•  Which of these five would you have disagreed with at the start of the period?
•  Which one would be hardest to prove to somebody who had not taken this lesson?
•  What part of the slide gives you the strongest evidence?



	GUIDED NOTES
	No blanks are bound to this slide. It closes the sections students have already completed.
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