	WORLD HISTORY
TEACHER PRESENTATION NOTES
THE BATTLE OF ADWA: ETHIOPIA DEFEATS AN EMPIRE


Two slides per page. Use the cards below as your teaching script for each slide.
	SLIDE 1
	The Battle of Adwa: Ethiopia Defeats an Empire


On-slide summary: The Battle of Adwa: Ethiopia Defeats an Empire; How a disputed treaty clause helped spark a war that ended with an African army decisively defeating a European invader.
TALKING POINTS
	•  Open by reading the subtitle aloud: a disputed treaty clause helped spark a war that ended with an African army decisively defeating a European invader - that reversal is the hook for the whole period.
•  Before today, what did you already know about European colonization of Africa in the 1800s - did you know any African state successfully resisted it outright?
	
	•  Preview both halves of the essential question: the CAUSE (a disputed treaty clause) and the MEANING (what Adwa reveals about African sovereignty) - students should be able to answer both by the end of class.



	BACKGROUND
•  Frames the lesson: a disputed treaty clause helped spark a war that Ethiopia decisively won.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make The Battle of Adwa: Ethiopia Defeats an Empire classroom-ready.
	
	DISCUSSION QUESTIONS
•  Before today, what did you already know about European colonization of Africa in the 1800s - did you know any African state successfully resisted it?
•  What part of the slide gives you the strongest evidence?
•  How would you explain The Battle of Adwa: Ethiopia Defeats an Empire in your own words?



	GUIDED NOTES
	No Guided Notes section binds to the title slide.



	SLIDE 2
	What You Will Learn


On-slide summary: What You Will Learn; Explain how Article 17's two language versions differed - and why.; Describe Menelik's mobilization and its key leaders.
TALKING POINTS
	•  Target 5 carries the lesson's misconception work: students must reject the 'luck' framing and explain Adwa as African strategy and sovereignty - tell them now the quiz and Activity both reward this distinction.
•  Which of these targets do you already have an opinion about, and what evidence would change your mind by the end of class?
	
	•  Target 6 previews the Primary Source Spotlight: students will analyze Menelik's own 1895 war-proclamation as evidence, worth 13 of the Activity's 50 rubric points.



	BACKGROUND
•  Six targets escalating from explain to describe to evaluate to analyze; target 5 is the misconception target (the 'luck' framing) and target 6 is the primary-source analysis target (Activity Part 4).
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make What You Will Learn classroom-ready.
	
	DISCUSSION QUESTIONS
•  Which of these targets do you already have an opinion about, and what evidence would change your mind?
•  What part of the slide gives you the strongest evidence?
•  How would you explain What You Will Learn in your own words?



	GUIDED NOTES
	No Guided Notes section binds to the targets slide.



	SLIDE 3
	Ethiopia in 1889: A Sovereign African State


On-slide summary: Ethiopia in 1889: A Sovereign African State; Key Concept: SOVEREIGNTY means a state's right to govern itself and control its own territory and foreign relations.
TALKING POINTS
	•  SOVEREIGNTY does the heavy lifting all period: a state's right to govern itself and control its own territory and foreign relations. Government, church, army, and diplomacy make it concrete before the treaty dispute even starts.
•  What does a state need to actually do, in practice, to count as fully sovereign - and does Ethiopia in 1889 meet that bar on all four counts?
	
	•  Diplomacy is the pivot point for the whole lesson: Ethiopia already conducted its OWN foreign relations with Italy, France, and Russia in 1889 - which is exactly what the Article 17 dispute will threaten.



	BACKGROUND
•  Establishes Ethiopian sovereignty as fact before the treaty dispute: government, church, army, and diplomacy all already existed by 1889.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Ethiopia in 1889: A Sovereign African State classroom-ready.
	
	DISCUSSION QUESTIONS
•  What does a state need to actually do, in practice, to count as fully sovereign?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Ethiopia in 1889: A Sovereign African State in your own words?



	GUIDED NOTES
	Blanks: sovereign (a fully ___ African state), Menelik (Emperor ___ II ruled), church (its own ___), diplomacy (its own ___ with foreign powers).



	SLIDE 4
	The Treaty of Wichale (Ucciali), 1889


On-slide summary: The Treaty of Wichale (Ucciali), 1889; Signed May 1889; Italy and Emperor Menelik II signed the treaty shortly after Menelik took the throne.
TALKING POINTS
	•  Walk the treaty in order: signed May 1889, Italy recognizes Menelik, Italy gains territory that becomes Eritrea - all uncontroversial. Article 17 is the one clause that will blow the whole relationship apart.
•  Why would a government sign a treaty at all if part of it was about to become disputed - what does that suggest about how each side understood the words at the time?
	
	•  Plant the vocabulary now: Article 17 is coming up next slide as 'one treaty, two languages' - students should already be watching for it.



	BACKGROUND
•  1889 treaty: Italy recognizes Menelik, gains territory forming Eritrea; Article 17 becomes the flashpoint.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make The Treaty of Wichale (Ucciali), 1889 classroom-ready.
	
	DISCUSSION QUESTIONS
•  Why would a government sign a treaty at all if part of it was about to be disputed?
•  What part of the slide gives you the strongest evidence?
•  How would you explain The Treaty of Wichale (Ucciali), 1889 in your own words?



	GUIDED NOTES
	Blanks: May (signed the Treaty of Wichale in ___ 1889), Ucciali (also called the Treaty of ___), Eritrea (territory that became the colony of ___), 17 (Article ___ addressed Ethiopia's foreign relations).



	SLIDE 5
	One Treaty, Two Languages: Article 17


On-slide summary: One Treaty, Two Languages: Article 17; Key Concept: This translation discrepancy - not a battlefield event - is the lesson's central cause.; Italian Version
TALKING POINTS
	•  This is the spine of the whole lesson: the ITALIAN text used a mandatory verb (Ethiopia MUST use Italy), while the AMHARIC text used an optional one (Ethiopia MAY) - two different treaties in two different languages.
•  If you sign a document believing it says one thing, and the other side later insists it says something else, whose reading should count - and how would you even resolve that dispute in 1890 without a shared referee?
	
	•  Make students say the word 'PROTECTORATE' out loud and define it here - it is a Part 2 vocabulary term and it is exactly what Italy claimed Ethiopia had become.



	BACKGROUND
•  The Italian text made using Italy mandatory (protectorate); the Amharic text made it optional (Menelik's free choice).
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make One Treaty, Two Languages: Article 17 classroom-ready.
	
	DISCUSSION QUESTIONS
•  If you sign a document you believe says one thing, and the other side later insists it says something else, whose reading should count?
•  What part of the slide gives you the strongest evidence?
•  How would you explain One Treaty, Two Languages: Article 17 in your own words?



	GUIDED NOTES
	Blanks: Italian (the ___ version), protectorate (Italy claimed a ___), Amharic (the ___ version), choose (Menelik was free to ___).



	SLIDE 6
	Menelik Rejects the Protectorate


On-slide summary: Menelik Rejects the Protectorate; Italy announced to other European powers that Ethiopia was now its protectorate.; Menelik formally denounced the Italian interpretation of Article 17.
TALKING POINTS
	•  Italy did not just claim the protectorate quietly - it ANNOUNCED the claim to other European governments, trying to make its reading of Article 17 the internationally accepted one.
•  What options does a state have when a treaty dispute like this cannot be resolved through diplomacy - and what does Ethiopia choose next?
	
	•  Tigray province matters geographically for the rest of the lesson: it is where the Italian advance happens and where Adwa itself is located.



	BACKGROUND
•  Italy internationalizes its protectorate claim; Menelik denounces it; diplomacy collapses into war by late 1895.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Menelik Rejects the Protectorate classroom-ready.
	
	DISCUSSION QUESTIONS
•  What options does a state have when a treaty dispute like this cannot be resolved through diplomacy?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Menelik Rejects the Protectorate in your own words?



	GUIDED NOTES
	Blanks: powers (announced its claim to other European ___), denounced (Menelik formally ___ the Italian interpretation), Tigray (northern ___ province), diplomacy (by late 1895, ___ had collapsed).



	SLIDE 7
	The Call to Arms: Menelik's Mobilization


On-slide summary: The Call to Arms: Menelik's Mobilization; Did You Know? Criers proclaimed Menelik's awaj on 17 September 1895 across the empire - the army assembled over the following months, not days.
TALKING POINTS
	•  The AWAJ is a specific vocabulary term: a formal Ethiopian royal proclamation read aloud by criers - this is how Menelik turned a treaty dispute into a national mobilization that assembled over the following months.
•  What does it take, logistically, to gather over 100,000 soldiers from across an entire country using only criers, drums, and word of mouth?
	
	•  The image on the next slide is a period portrait of Menelik II held by the Rijksmuseum - use it as a reference point, not as evidence to analyze; all the mobilization facts are already on this slide.



	BACKGROUND
•  The awaj was proclaimed 17 September 1895; criers read it aloud in towns and villages across the empire, and the army assembled over the following months, gathering 100,000+ soldiers.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make The Call to Arms: Menelik's Mobilization classroom-ready.
	
	DISCUSSION QUESTIONS
•  What does it take, logistically, to gather over 100,000 soldiers from across an entire country using only word of mouth and drums?
•  What part of the slide gives you the strongest evidence?
•  How would you explain The Call to Arms: Menelik's Mobilization in your own words?



	GUIDED NOTES
	Blanks: awaj (issued a formal ___, a royal proclamation), September (issued the proclamation in ___ 1895), criers (proclamation read aloud by ___ in towns and villages), 100,000 (mobilization gathered well over ___ soldiers).



	SLIDE 8
	Emperor Menelik II


On-slide summary: Emperor Menelik II; Emperor Menelik II of Ethiopia (Rijksmuseum)
TALKING POINTS
	•  Pause here for a beat because this is a real period photograph, not an illustration - let students look before moving on.
•  Does putting a real face to the name change how you think about the mobilization order you just described on the last slide?
	
	•  This is a Rijksmuseum-held photogravure portrait of Menelik II, public domain - treat it as a reference image only, not a dated marker for this lesson's timeline.



	BACKGROUND
•  A real, public-domain period photogravure portrait of Menelik II, sourced from the Rijksmuseum (object RP-F-2001-7-1453-8).
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Emperor Menelik II classroom-ready.
	
	DISCUSSION QUESTIONS
•  Does putting a real face to the name change how you think about the mobilization proclamation you just read about?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Emperor Menelik II in your own words?



	GUIDED NOTES
	No Guided Notes blank binds to this image slide; the mobilization facts live entirely on the preceding content slide.



	SLIDE 9
	Empress Taytu Betul's Leadership


On-slide summary: Empress Taytu Betul's Leadership; Empress Taytu Betul was Menelik's wife and a powerful political partner.; She urged resistance to the protectorate claim from the very start.
TALKING POINTS
	•  Empress Taytu Betul is not a footnote: she urged resistance from the very start of the treaty dispute and has a DOCUMENTED leadership role at the Mekelle siege in January 1896.
•  Why might it matter to the story of Adwa that a woman's leadership role is historically documented, rather than just assumed or added in later?
	
	•  Mekelle is a specific place and date students should be able to name - it shows Ethiopian resistance was already succeeding weeks before the battle of Adwa itself.



	BACKGROUND
•  Empress Taytu Betul: political partner, urged resistance from the start, documented leadership role at the Mekelle siege (January 1896).
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Empress Taytu Betul's Leadership classroom-ready.
	
	DISCUSSION QUESTIONS
•  Why might it matter to the story of Adwa that a woman's leadership role is documented, not just assumed?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Empress Taytu Betul's Leadership in your own words?



	GUIDED NOTES
	Blanks: Taytu (Empress ___ Betul), start (urged resistance from the very ___ of the dispute), Mekelle (siege operations at ___ in January 1896), shared (Ethiopian leadership was ___, not Menelik's alone).



	SLIDE 10
	Empress Taytu Betul


On-slide summary: Empress Taytu Betul; Empress Taytu Betul, Impératrice d'Abyssinie (Le Petit Journal, 29 March 1896)
TALKING POINTS
	•  This cover was published only four weeks after Adwa - point out the date because it shows European newspapers were already covering Ethiopian leadership as international news.
•  Why might a French newspaper have put Empress Taytu on its cover so soon after the Ethiopian victory at Adwa?
	
	•  This Le Petit Journal cover is captioned Imperatrice d'Abyssinie (Empress of Abyssinia), dated 29 March 1896 - mention the caption as background context; the image is a reference only, not evidence for students to read.



	BACKGROUND
•  A real, public-domain Le Petit Journal cover portrait of Empress Taytu Betul, published 29 March 1896.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Empress Taytu Betul classroom-ready.
	
	DISCUSSION QUESTIONS
•  Why might a French newspaper have put Empress Taytu on its cover only weeks after the Ethiopian victory at Adwa?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Empress Taytu Betul in your own words?



	GUIDED NOTES
	No Guided Notes blank binds to this image slide; the leadership facts live entirely on the preceding content slide.



	SLIDE 11
	Ras Alula, Ras Makonnen, and the March North


On-slide summary: Ras Alula, Ras Makonnen, and the March North; Note: RAS was a high regional title, roughly equivalent to duke or prince.
TALKING POINTS
	•  RAS is a specific vocabulary term - a high regional title roughly equivalent to duke or prince. Ras Alula and Ras Makonnen are not generic 'generals'; they are titled Ethiopian nobility commanding their own regional forces.
•  Why does it matter for Ethiopia's cause that commanders came from different regions of the country - Tigray in the north, Harar in the east - and not just the capital?
	
	•  This slide is the direct rebuttal to any 'Menelik alone' framing: Alula, Makonnen, and regional rulers across the country all answered the call, making this genuinely national mobilization.



	BACKGROUND
•  Ras Alula (Tigray) and Ras Makonnen (Harar) lead regional formations; the combined force is a genuinely national army marching north.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Ras Alula, Ras Makonnen, and the March North classroom-ready.
	
	DISCUSSION QUESTIONS
•  Why does it matter for Ethiopia's cause that commanders came from different regions of the country, not just the capital?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Ras Alula, Ras Makonnen, and the March North in your own words?



	GUIDED NOTES
	Blanks: Alula (Ras ___), Makonnen (Ras ___ led troops from Harar), national (a genuinely ___ army), Tigray (marched north toward ___).



	SLIDE 12
	General Baratieri's Faulty Maps and Divided Columns


On-slide summary: General Baratieri's Faulty Maps and Divided Columns; Italian General Oreste Baratieri commanded the invasion force.; Pressured by Rome to act quickly, he advanced at night using inaccurate maps.
TALKING POINTS
	•  Baratieri was under political pressure from Rome to act fast - that pressure, not just bad luck, is why he advanced at night on inaccurate maps in unfamiliar mountain terrain.
•  Why is dividing your own army into columns that cannot communicate with each other especially dangerous against a much larger, unified force?
	
	•  Keep this slide separate from 'Ethiopian strategy' later on - this slide is specifically about Italian command failures, which is only half of the explanation for the outcome.



	BACKGROUND
•  General Baratieri, pressured by Rome, advances at night on faulty maps; his columns split apart in the dark and cannot support each other.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make General Baratieri's Faulty Maps and Divided Columns classroom-ready.
	
	DISCUSSION QUESTIONS
•  Why is dividing your own army into columns that cannot communicate especially dangerous against a much larger, unified force?
•  What part of the slide gives you the strongest evidence?
•  How would you explain General Baratieri's Faulty Maps and Divided Columns in your own words?



	GUIDED NOTES
	Blanks: Baratieri (Italian General ___ commanded the invasion force), night (advanced at ___ using inaccurate maps), columns (split into separate ___), support (divided force could not ___ itself).



	SLIDE 13
	The Battle of Adwa, 1 March 1896


On-slide summary: The Battle of Adwa, 1 March 1896; On 1 March 1896, the separated Italian columns attacked near Adwa.; Ethiopian forces, unified and far more numerous, defeated each column in turn.
TALKING POINTS
	•  Say the date out loud and have students write it: 1 MARCH 1896 - this is the day everything built toward, because the mobilization, the leadership, and the treaty dispute all converge here.
•  What advantage does a unified army have over an enemy fighting in separated, uncoordinated pieces? Connect it directly back to Baratieri's divided columns.
	
	•  Do not undersell the scale: Italy lost thousands of soldiers, including two generals killed (Arimondi and Dabormida) and a third, Albertone, captured - this was not a skirmish, it was a decisive defeat of a European colonial army.



	BACKGROUND
•  1 March 1896: unified, numerically superior Ethiopian forces defeat the divided Italian columns in turn; a historically decisive defeat.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make The Battle of Adwa, 1 March 1896 classroom-ready.
	
	DISCUSSION QUESTIONS
•  What advantage does a unified army have over an enemy that is fighting in separated, uncoordinated pieces?
•  What part of the slide gives you the strongest evidence?
•  How would you explain The Battle of Adwa, 1 March 1896 in your own words?



	GUIDED NOTES
	Blanks: March (battle date, 1 ___ 1896), Adwa (attacked near ___, one after another), unified (Ethiopian forces, ___ and far more numerous), decisive (one of the most ___ defeats).



	SLIDE 14
	The Treaty of Addis Ababa, October 1896


On-slide summary: The Treaty of Addis Ababa, October 1896; Italy sues for peace; Following the defeat at Adwa, Italy sought a negotiated end to the war.
TALKING POINTS
	•  This is the full-circle moment: the Treaty of Addis Ababa has Italy formally RENOUNCE the exact protectorate claim it made under Article 17 in 1889 - the treaty dispute is resolved entirely in Ethiopia's favor.
•  Compare this treaty's outcome to the 1889 Treaty of Wichale - what changed (the protectorate claim is gone) and what stayed the same (Italy still holds Eritrea)?
	
	•  Make sure students can state both halves precisely: independence recognized AND Eritrea retained by Italy - it is not a total Italian withdrawal from the region.



	BACKGROUND
•  October 1896 Treaty of Addis Ababa: Italy recognizes Ethiopian independence and renounces the protectorate claim; Italy keeps Eritrea.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make The Treaty of Addis Ababa, October 1896 classroom-ready.
	
	DISCUSSION QUESTIONS
•  Compare this treaty's outcome to the Treaty of Wichale from 1889 - what changed, and what stayed the same?
•  What part of the slide gives you the strongest evidence?
•  How would you explain The Treaty of Addis Ababa, October 1896 in your own words?



	GUIDED NOTES
	Blanks: October (signed in ___ 1896), independence (Italy recognized Ethiopian ___), renounced (Italy ___ the protectorate claim), Eritrea (colony Italy kept).



	SLIDE 15
	African Agency: Not Luck, but Strategy


On-slide summary: African Agency: Not Luck, but Strategy; Warning: Explaining Adwa as luck erases Ethiopian strategy, sovereignty, and statecraft.; The Wrong Explanation
TALKING POINTS
	•  Name the wrong explanation out loud before correcting it: 'Adwa was just luck' or 'the Italians just made a mistake' - both erase Ethiopian strategy, and this slide is the direct rebuttal.
•  Why is it historically inaccurate - and unfair to the people who actually did the work - to call Adwa a matter of luck rather than strategy?
	
	•  Tie all three pieces of evidence together: mass MOBILIZATION, unified command, and rifles obtained through years of DIPLOMACY - none of that happens by accident.



	BACKGROUND
•  Reject the 'luck' framing directly: mobilization, unified command, and diplomatically-obtained rifles were deliberate Ethiopian strategy.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make African Agency: Not Luck, but Strategy classroom-ready.
	
	DISCUSSION QUESTIONS
•  Why is it historically inaccurate - and unfair to the people who did the work - to call Adwa a matter of luck?
•  What part of the slide gives you the strongest evidence?
•  How would you explain African Agency: Not Luck, but Strategy in your own words?



	GUIDED NOTES
	Blanks: strategy (deliberate ___), mobilization (gathered well over 100,000 soldiers through mass ___), statecraft (African ___), sovereign (Ethiopia was a ___ state).



	SLIDE 16
	Adwa's Continental and Diasporic Significance


On-slide summary: Adwa's Continental and Diasporic Significance; Only African state to defeat Europe and stay independent through the Scramble.; A symbol of pride and resistance across the African continent.
TALKING POINTS
	•  This is the 'why it still matters' slide: Ethiopia was the only African state to defeat a European colonial invasion and remain independent through the entire Scramble for Africa - one data point with enormous symbolic weight.
•  Why would a military victory in Ethiopia in 1896 matter to people living under colonial rule thousands of miles away, in places Ethiopian soldiers never went?
	
	•  Land the flag detail concretely: Ethiopia's flag colors were later adopted by independence movements across Africa - that is a direct, traceable link from this one battle to 20th-century decolonization.



	BACKGROUND
•  Adwa's legacy: the only African state to defeat a European colonial invasion and remain independent; inspired Pan-Africanist and diaspora movements; flag colors adopted elsewhere.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Adwa's Continental and Diasporic Significance classroom-ready.
	
	DISCUSSION QUESTIONS
•  Why would a victory in Ethiopia in 1896 matter to people living under colonial rule thousands of miles away?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Adwa's Continental and Diasporic Significance in your own words?



	GUIDED NOTES
	Blanks: independent (only African state to defeat a European invasion and stay ___ through the Scramble), Pan-Africanist (inspired ___ movements), diaspora (African ___), flag (Ethiopia's ___ colors).



	SLIDE 17
	Reference Guide: Treaty and Mobilization


On-slide summary: Reference Guide: Treaty and Mobilization; Treaty of Wichale (Ucciali); The 1889 Italy-Ethiopia treaty whose Article 17 read differently in Italian and Amharic - the spark for war.
TALKING POINTS
	•  This slide is a direct look-up tool: all five terms and their exact definitions are visible here, and students will need every one of them for Part 1 of the Activity.
•  Which of these five terms would you have the hardest time defining from memory right now - and why might that be the one to review before the Activity?
	
	•  Read AWAJ and PROTECTORATE together - they are opposite forces in this story: one is Italy's claim over Ethiopia, the other is Ethiopia's own tool for rejecting it.



	BACKGROUND
•  Recap of terms 1-5: Treaty of Wichale, Protectorate, Amharic, Mobilization, Awaj.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Reference Guide: Treaty and Mobilization classroom-ready.
	
	DISCUSSION QUESTIONS
•  Which of these five terms would you have the hardest time defining from memory right now?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Reference Guide: Treaty and Mobilization in your own words?



	GUIDED NOTES
	Blanks: Wichale/Ucciali (___: 1889 treaty), Protectorate (___: foreign affairs controlled by another power), Amharic (___: court language), Mobilization (___: gathering forces for war), Awaj (___: proclamation calling men to arms).



	SLIDE 18
	Reference Guide: Battle and Legacy


On-slide summary: Reference Guide: Battle and Legacy; Ras; A high Ethiopian noble title, roughly duke or prince; held by commanders such as Alula and Makonnen.
TALKING POINTS
	•  This slide closes the vocabulary loop: RAS names the commanders, SOVEREIGNTY names what was at stake, and the two treaties bookend the whole conflict.
•  Which of these five terms connects most directly to today's essential question about African sovereignty - and can you explain why in one sentence?
	
	•  COLONIAL RESISTANCE is the umbrella term for the whole lesson - make sure students can name Adwa as one specific, historically decisive example of it.



	BACKGROUND
•  Recap of terms 6-10: Ras, Sovereignty, Treaty of Addis Ababa, Battle of Adwa, Colonial resistance.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Reference Guide: Battle and Legacy classroom-ready.
	
	DISCUSSION QUESTIONS
•  Which of these five terms connects most directly to today's essential question about African sovereignty?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Reference Guide: Battle and Legacy in your own words?



	GUIDED NOTES
	Blanks: Ras (___: noble title, duke/prince), Sovereignty (___: right to self-govern), Treaty of Addis Ababa (___: Oct 1896 peace treaty), Battle of Adwa (___: 1 Mar 1896 battle), Colonial resistance (___: opposition to conquest).



	SLIDE 19
	Key Takeaways


On-slide summary: Key Takeaways; Article 17's two language versions disagreed - and that gap sparked the war.; Menelik's 1895 awaj mobilized 100,000+ soldiers under shared leadership.
TALKING POINTS
	•  Close the loop explicitly because every takeaway here traces back to a specific earlier slide - have students point to which slide taught each one.
•  Which of these five takeaways would you have gotten wrong before today's lesson - and what changed your mind?
	
	•  End on the last takeaway deliberately: Adwa was African strategy and sovereignty at work, not luck - that is the sentence you want students carrying out of the room.



	BACKGROUND
•  Five takeaways: the treaty translation gap, the mobilization, the battle outcome, the peace treaty, and the strategy-not-luck framing.
•  Keep the explanation tied to what students can see on the slide.
•  Add only brief context needed to make Key Takeaways classroom-ready.
	
	DISCUSSION QUESTIONS
•  Which of these five takeaways would you have gotten wrong before today's lesson?
•  What part of the slide gives you the strongest evidence?
•  How would you explain Key Takeaways in your own words?



	GUIDED NOTES
	No Guided Notes blank binds to the closing takeaways slide; it recaps facts already taught on earlier slides.
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