	US HISTORY
TEACHER PRESENTATION NOTES
BOUND LABOR: HOW SERVITUDE BECAME SLAVERY


Two slides per page. Use the cards below as your teaching script for each slide.
		SLIDE 1
	Bound Labor: How Servitude Became Slavery


On-slide summary: Bound Labor: How Servitude Became Slavery; US History - Unit 2: Colonial America
TALKING POINTS
	•  Frame the whole lesson with one question: how did a system built on temporary contracts become a system of lifetime, hereditary bondage?
•  Tobacco explains the demand - it needed constant hand labor, and Virginia never had enough workers of its own.
	
	•  This lesson traces bound labor from servitude to slavery, and stops deliberately at 1705.
•  What does a new colony need before it needs anything else - and who is willing to supply it?



	BACKGROUND
•  Virginia's cash crop, tobacco, was labor-intensive at every stage: planting, weeding, worming, cutting, and curing all had to be done by hand.
•  Between 1619 and 1705, Virginia moved from a labor system built on temporary contracts to one built on lifetime, hereditary bondage fixed in law.
•  This lesson stops at 1705. The fuller nineteenth-century history of American slavery is covered in a later unit.
	
	DISCUSSION QUESTIONS
•  What does a new colony need before it needs anything else?
•  If a worker's labor is only needed for a few years, why would anyone agree to leave home and cross an ocean for it?
•  How might a law change what a person's own children are born into?



	GUIDED NOTES
	Students should be able to connect their notes to: Bound Labor: How Servitude Became Slavery






		SLIDE 2
	What You Will Be Able To Do


On-slide summary: What You Will Be Able To Do; Explain why English colonies first filled their labor needs from Europe.; Trace how new laws made slavery last for life and pass to children.
TALKING POINTS
	•  Target one is the anchor: Virginia filled its labor needs from Europe first, and that choice shapes everything that follows.
•  Target three is about how HISTORIANS connect the 1676 rebellion to the laws that came after it - it deliberately says 'link', not 'caused'. Hold students to that distinction, and note that one quiz item grades exactly it.
	
	•  Target five is graded directly, and it is the one class discussion skips most easily if you do not raise it yourself.
•  Which of these five targets do you expect to be hardest, and why?



	BACKGROUND
•  Target one sets the starting point: before 1619, Virginia's labor system leaned on English and European workers under contract, not on enslaved Africans.
•  Target three is about how HISTORIANS connect the 1676 rebellion to the laws that came after it - it deliberately says 'link', not 'caused'. Hold students to that distinction, and note that one quiz item grades exactly it.
•  Target five is the one students skip if not prompted: the lesson is not just laws and contracts, it is also about the people those laws tried to control.
	
	DISCUSSION QUESTIONS
•  Which of these five targets sounds hardest to you right now?
•  What is the difference between reading a law and judging one?
•  Why might a lesson ask you to trace a change instead of just naming it?



	GUIDED NOTES
	Students should listen for: Explain why English colonies first filled their labor needs from Europe.






		SLIDE 3
	Land Without Workers


On-slide summary: Land Without Workers; Tobacco needed constant hand labor to plant, weed, and cure it.; England could not simply order colonists to cross an ocean and work for free.
TALKING POINTS
	•  Start with the problem, not the solution: Virginia had land to spare and no one to work it.
•  Tobacco is the reason - it demanded a full year of hand labor per crop, from seedbed to curing shed.
	
	•  Why would a planter need workers who stay for years, not for a single harvest season?
•  Most poor English families could not pay their own passage, which sets up the entire system on the next slide.



	BACKGROUND
•  Tobacco cultivation required roughly a full year of labor per crop, from seedbeds in early spring through curing in the fall.
•  England's own population pressures - unemployment, enclosure of farmland, and a large pool of young unmarried men - made emigration attractive to some, but few could afford passage.
•  Virginia's early death rates were extremely high, so planters needed a labor supply that kept arriving, not a one-time shipment of workers.
	
	DISCUSSION QUESTIONS
•  Why can't a planter just hire local workers the way a farm today might?
•  What would you have to offer someone to convince them to cross an ocean for years of labor?
•  Note that land itself is not the problem here - what is?



	GUIDED NOTES
	Guided Notes Section 1 blanks 'Tobacco' and 'England' from this slide.






		SLIDE 4
	Paying for the Voyage


On-slide summary: Paying for the Voyage; Indentured Servitude; A labor system in which a person works a fixed number of years to repay the cost of passage.
TALKING POINTS
	•  Separate the two terms clearly: indentured servitude is the system, an indenture is the physical contract.
•  A worker who could not afford passage signed years of labor away instead - typically four to seven years.
	
	•  Why would someone agree to that trade? Because it was often the only way to reach the colony at all.
•  The callout explains the word itself - the jagged, indented cut that matched the two halves of a torn contract.



	BACKGROUND
•  A worker who could not afford the roughly five- to six-pound cost of Atlantic passage signed an indenture promising years of labor in exchange.
•  Terms typically ran four to seven years, and the master who paid the passage held the contract, not the worker.
•  The word 'indenture' describes the physical document; 'indentured servitude' describes the whole labor arrangement it created.
	
	DISCUSSION QUESTIONS
•  Why would a poor English worker agree to years of unpaid labor just to cross an ocean?
•  What is the difference between the document called an indenture and the system called indentured servitude?
•  Who holds the power in a contract like this - the worker or the person who paid for the voyage?



	GUIDED NOTES
	Guided Notes Section 2 blanks 'Indentured Servitude' and 'Indenture' from this slide.






		SLIDE 5
	The Reward Was Land


On-slide summary: The Reward Was Land; Key Concept: The headright system paid land to whoever financed the voyage, not to the worker who made it.; The headright system
TALKING POINTS
	•  The headright system is easy to misread - clear up front that the land went to whoever paid the fare, not to the worker.
•  Fifty acres per passage sounds modest, but a planter who imported dozens of workers accumulated land fast.
	
	•  Who actually profited here - the servant who crossed the ocean, or the planter who financed the trip?
•  This is the mechanism behind Virginia's early landed elite: capital, not labor, earned the acres.



	BACKGROUND
•  The headright system began in 1618 and remained Virginia's main land-distribution tool for decades.
•  A single wealthy planter who imported dozens of servants over several years could accumulate thousands of acres this way.
•  Servants themselves rarely received land automatically; some who finished their terms later claimed small headrights of their own if they could pay to bring over other workers.
	
	DISCUSSION QUESTIONS
•  Who benefits more from this system - the person who pays for passage or the person who makes the voyage?
•  Why would a colony design a land system around importing labor rather than around settling families?
•  What happens to landholding patterns over time if wealthy planters keep earning headrights?



	GUIDED NOTES
	Guided Notes Section 3 blanks 'headright' and 'earned' from this slide.






		SLIDE 6
	Life Under a Labor Contract


On-slide summary: Life Under a Labor Contract; Freedom Dues; The corn, money, and goods a master owed a servant at the end of the contract.
TALKING POINTS
	•  Four features to track here - dues, provisions, court access, and the fixed end date - because you compare them directly later in the lesson.
•  Freedom dues were real property owed at the end of the term: corn, money, sometimes tools or clothing.
	
	•  Why does a fixed end date matter so much? Because everything about this system assumes the labor obligation eventually ends.
•  Court access was limited in practice, but its mere existence is the key difference students need to hold onto.



	BACKGROUND
•  Freedom dues varied by colony and period but commonly included corn, money, clothing, and sometimes tools or a small parcel of land.
•  Court access for servants was real but limited - cases were slow, and judges were often the same planter class as the masters being sued.
•  The fixed end date is the single biggest legal difference between this system and what the 1705 slave code created.
	
	DISCUSSION QUESTIONS
•  Why would a colony bother writing an end date into a labor contract at all?
•  What does having court access, even limited access, actually change for a servant's daily life?
•  Which of these four features do you think mattered most to a servant living through the term?



	GUIDED NOTES
	Guided Notes Section 4 blanks 'Freedom Dues' and 'Room, food, and clothing' from this slide.






		SLIDE 7
	Africans in Virginia Before the Codes


On-slide summary: Africans in Virginia Before the Codes; In 1619 an English ship sold about twenty captive Africans in Virginia.; Virginia law had not yet tied lifelong bondage to a person's race.
TALKING POINTS
	•  This slide is the pivot of the whole lesson - in the mid-1600s, status was not yet fixed by race in Virginia law.
•  Manumission was the formal legal act freeing an enslaved person - and note that only the owner could grant it, never the enslaved person alone.
	
	•  Anthony Johnson's case shows how far the range went: a formerly enslaved man who became a free landowner and even held servants of his own.
•  What has to happen in the law for a story like that to become impossible? That is exactly where the next two slides go.



	BACKGROUND
•  Historians debate the exact legal status of the earliest Africans in Virginia; the surviving record shows a mix of servitude and lifetime bondage rather than one uniform system.
•  Anthony Johnson is among the best-documented free Black Virginians of the mid-1600s, and his case is often used to show that status was not yet racially fixed.
•  Manumission required an owner's decision - it was never a right an enslaved person could simply claim.
•  The 1619 ship was the White Lion, an English privateer sailing under a Dutch letter of marque. That is why the colonist John Rolfe called it a Dutch man-of-war and why older textbooks say Dutch.
	
	DISCUSSION QUESTIONS
•  What does it mean that individual cases turned out differently, depending on the master or the court?
•  Why might a system with no fixed rule be just as dangerous, in a different way, as one with a harsh fixed rule?
•  What has to change in the law for a case like Anthony Johnson's to stop being possible?



	GUIDED NOTES
	Guided Notes Section 5 blanks 'Manumission' and 'English' from this slide.






		SLIDE 8
	The Law Turns a Corner: 1662 and 1667


On-slide summary: The Law Turns a Corner: 1662 and 1667; Note: Two laws, five years apart, each closed a path out of bondage that had existed before.; 1662: Status follows the mother
TALKING POINTS
	•  These two laws are the hinge of the whole lesson - 1662 makes bondage hereditary, and 1667 closes the baptism escape route.
•  Hereditary means passed from parent to child at birth instead of earned, chosen, or agreed to - hold students to that definition.
	
	•  Why would lawmakers worry enough about baptism to pass a law specifically blocking it from granting freedom?
•  Compare the two: one law is about birth, the other is about religion, and together they seal off two separate paths to freedom.



	BACKGROUND
•  The 1662 statute reversed English common-law tradition, which normally traced a child's status through the father.
•  The 1667 act was passed specifically because colonists worried that converting enslaved people to Christianity would create legal pressure to free them.
•  Together, these two laws closed the two most common arguments enslaved people and their advocates had used to claim freedom.
	
	DISCUSSION QUESTIONS
•  Why would a colony reverse centuries of legal tradition by tracing status through the mother instead of the father?
•  What does it mean that a religious act, baptism, could no longer change a person's legal status?
•  How does making bondage hereditary change a system compared to bondage that lasts only one lifetime?



	GUIDED NOTES
	Guided Notes Section 6 blanks 'Hereditary' and 'Christian' from this slide.






		SLIDE 9
	1676: A Rising of the Landless


On-slide summary: 1676: A Rising of the Landless; Bacon's Rebellion: in 1676 colonists and servants attacked the government.; Nathaniel Bacon, a wealthy planter, led the rebels against Governor Berkeley.
TALKING POINTS
	•  Name the alliance directly: poor white colonists, landless former servants, and enslaved and free Black Virginians fought on the same side.
•  Bacon himself was a wealthy planter, not one of the landless - his complaint was partly that Governor Berkeley would not authorize more war against Native nations.
	
	•  Why would that specific alliance across race and status worry Virginia's wealthiest planters more than any other grievance?
•  The rebellion collapsed fast, once Bacon died of dysentery - but what it exposed did not go away with him.



	BACKGROUND
•  Nathaniel Bacon was himself a wealthy planter, not a poor colonist - his grievance was partly that Berkeley would not authorize more aggressive war against Native nations on the frontier.
•  Landless former servants had grown into a large, frustrated population by the 1670s, since good farmland near the coast was already claimed.
•  The alliance across racial and status lines - poor white colonists fighting alongside enslaved and free Black Virginians - is what worried planters most about the uprising.
	
	DISCUSSION QUESTIONS
•  Why might a cross-racial, cross-status alliance like this one have frightened Virginia's wealthiest planters more than a single-group revolt?
•  What does it tell you that the rebellion's leader was himself a wealthy planter, not a poor colonist?
•  Since the causes were tangled, why is it risky to reduce this event to one simple cause?



	GUIDED NOTES
	Guided Notes Section 7 blanks 'Bacon's Rebellion' and 'Nathaniel Bacon' from this slide.






		SLIDE 10
	After the Rising: A New Labor Bargain


On-slide summary: After the Rising: A New Labor Bargain; Key Concept: This is an argument historians make about cause - not a fact this lesson proves outright.; Many historians argue that Virginia's planters answered 1676 by widening the legal gap between poor white colonists and enslaved Africans.
TALKING POINTS
	•  This is the lesson's one interpretive claim - present it as an argument historians make, never as settled fact.
•  The rebellion is the hinge - the new labor bargain covers what planters did afterward, in law, over the following decades.
	
	•  What is the difference between an argument historians make and a fact this lesson proves outright?
•  Note that other historians point to economic causes too, like the falling relative cost of enslaved labor - this was not the only force at work.



	BACKGROUND
•  This interpretation, associated with historians such as Edmund Morgan, argues planters used new legal privileges for poor white colonists to prevent future alliances like the one seen in 1676.
•  The interpretation does not claim planters held a single meeting and voted on a plan - it describes a pattern across many individual laws passed in the following decades.
•  Other historians place more weight on economic factors, such as the falling price of enslaved labor relative to indentured servants, as a separate driver of the same shift.
	
	DISCUSSION QUESTIONS
•  Why might it matter whether this shift was a deliberate plan or a slow accumulation of separate decisions?
•  What kind of evidence would make you more confident this interpretation is correct?
•  What is the difference between an argument historians make and a fact this lesson proves?



	GUIDED NOTES
	Guided Notes Section 8 blanks 'white' and 'argument' from this slide.






		SLIDE 11
	Written Into Law: 1705


On-slide summary: Written Into Law: 1705; Slave Code; A body of colonial laws that fixed the status of enslaved people and controlled their lives.
TALKING POINTS
	•  This slide is the legal capstone - the 1705 code gathers 1662, 1667, and decades of other rules into one statute.
•  Chattel meant property that could be bought, sold, and passed to heirs - the same legal category as livestock or tools.
	
	•  What does it mean, specifically, for a court to treat a person under that property category rather than as a person under contract?
•  Compare this to the servant contract from slide six - a slave code, by 1705, no longer has that contract's built-in end date.



	BACKGROUND
•  Virginia's 1705 act, 'An act concerning Servants and Slaves', consolidated dozens of earlier, separate statutes into one comprehensive slave code.
•  Classifying enslaved people using the legal category of chattel affected inheritance, sale, and how courts treated disputes involving enslaved people.
•  The 1705 code also regulated servants in the same statute, but treated the two groups very differently by that date.
•  A companion act of the same 1705 session declared enslaved people real estate, not chattels, so they descended to heirs like land. Chattel is right for how the law treated people as property generally.
	
	DISCUSSION QUESTIONS
•  What changes when decades of separate rules get gathered into one comprehensive law?
•  What does treating a person using a property category do to how courts and families handle that person's life?
•  Why might lawmakers want one consolidated code instead of many scattered ones?



	GUIDED NOTES
	Guided Notes Section 9 blanks 'Slave Code' and 'Chattel' from this slide.






		SLIDE 12
	Two Systems, Side by Side


On-slide summary: Two Systems, Side by Side; Length of service; A fixed term, usually four to seven years
TALKING POINTS
	•  This table reuses the exact four categories from the servitude checklist earlier - that repetition is deliberate, so make the callback explicit.
•  The key difference is the top two rows: a fixed term versus life, and no inheritance versus hereditary status.
	
	•  Which row in this table do you think mattered most to someone actually living under each system?
•  Note that court access did not disappear entirely under the 1705 code, but it was drastically narrower than a servant's standing to sue.



	BACKGROUND
•  This table deliberately reuses the same four categories from the earlier servitude slide so the contrast is direct, not abstract.
•  Court access for enslaved people under the 1705 code was not zero, but it was sharply limited compared to a servant's standing to sue.
•  The 'for life' and hereditary rows are the two features that make the 1705 system fundamentally different from servitude, not just harsher.
	
	DISCUSSION QUESTIONS
•  Which single row in this table do you think mattered most to someone living under each system?
•  Why compare these two systems side by side instead of describing them separately?
•  What is the difference between a system that is harsher and a system that is fundamentally different?



	GUIDED NOTES
	Guided Notes Section 10 blanks 'A person under contract' and 'Yes' from this slide.






		SLIDE 13
	How to Read a Law That Denies People


On-slide summary: How to Read a Law That Denies People; Name who wrote it; This is the language of enslavers and lawmakers, not of the people it describes.
TALKING POINTS
	•  This is a skill slide - it sets up exactly how students should read the excerpt in the Activity's Primary Source Spotlight.
•  The key move is naming who wrote the law before reading what it says - the language belongs to enslavers and lawmakers, not to the enslaved.
	
	•  Ask directly: who benefited from this law being written the way it was?
•  Cross-checking against other evidence, like court records or runaway advertisements, is how historians find what a law's own language leaves out.



	BACKGROUND
•  The 1705 statute's language reflects the perspective and interests of the lawmakers who wrote it, almost all of them enslavers themselves.
•  Legal language that classifies people as property is itself a historical artifact worth analyzing, not simply a neutral record of fact.
•  Cross-checking a law against other sources - court petitions, runaway advertisements, archaeological findings - reveals what the law's own language leaves out.
	
	DISCUSSION QUESTIONS
•  Why does it matter who wrote a law, when you are trying to understand what it actually did to people?
•  What kind of evidence, besides the law itself, would tell you how it was enforced in practice?
•  Why might a single colony's statute not describe every enslaved person's experience the same way?



	GUIDED NOTES
	Guided Notes Section 11 blanks 'Name who wrote it' and 'Note the year and the place' from this slide.






		SLIDE 14
	Refusing the System


On-slide summary: Refusing the System; Everyday resistance; Slowing down work on purpose.
TALKING POINTS
	•  Three categories on this slide - everyday, open, and the definition itself - cover the full range the word 'resistance' includes.
•  Note that everyday resistance left few written records precisely because it was designed to look like accident or incompetence.
	
	•  The callout matters: the existence of slave codes is itself evidence that lawmakers feared organized resistance.
•  What does it tell you that enslaved people resisted from the very first years of the system, not just after decades passed?



	BACKGROUND
•  Everyday resistance - slowdowns, feigned illness, broken tools - was common, low-risk, and constant, though it rarely appears in the historical record by name.
•  Open resistance, including escape and organized uprisings, carried severe legal penalties under the same slave codes studied earlier in the lesson.
•  Many of the surviving details about resistance come from the very sources meant to suppress it - runaway advertisements, court records of punishment, and legislative debates about preventing revolt.
	
	DISCUSSION QUESTIONS
•  Why might everyday resistance leave fewer written records than open resistance does?
•  What does it mean that many slave codes were written specifically because lawmakers feared resistance?
•  Which form of resistance here carried the highest risk, and which carried the lowest?



	GUIDED NOTES
	Guided Notes Section 12 blanks 'Resistance' and 'Slowing' from this slide.






		SLIDE 15
	The Paper That Bound a Servant


On-slide summary: The Paper That Bound a Servant; Most contracts were pre-printed forms with blanks for names and dates.; A merchant filled in the servant's name, county, and age by hand.
TALKING POINTS
	•  This slide sets up the next one directly - describe the form now, then let students study the real document.
•  Note that the form itself was pre-printed; only the servant's name, age, county, and term were filled in by hand.
	
	•  Why would a merchant prefer a standardized form instead of drafting a new contract for every servant?
•  The signatures and seal at the foot of the page are what gave this piece of paper legal force in a court.



	BACKGROUND
•  Pre-printed indenture forms were common in the late seventeenth century, since merchants processed many servants through the same standardized document.
•  The surviving 1684 example was signed at Middlesex, England, with the servant's name, age, and destination filled in by hand around a fixed printed template.
•  A wax seal and witness signatures at the foot of the page gave the document legal force in an English court if a dispute arose.
	
	DISCUSSION QUESTIONS
•  Why would a merchant want a standardized, pre-printed contract instead of writing a new one from scratch each time?
•  What does the mix of printed text and handwritten detail tell you about how common this kind of contract was?
•  What would you look for first if you were checking whether a contract like this was ever enforced fairly?



	GUIDED NOTES
	Guided Notes Section 13 blanks '1684' and 'printed' from this slide.






		SLIDE 16
	A Contract from 1684


On-slide summary: A Contract from 1684; A 1684 servant contract: the terms were printed, the names written in.; Pre-printed form text
TALKING POINTS
	•  Give the class silent time with the document before naming anything on it - let them find the printed and handwritten parts themselves.
•  Note that most of the page is a fixed printed template; only the name, age, and specific terms were added by hand.
	
	•  The signatures and seal on this 1684 servant contract gave it legal force.
•  What can one surviving document like this tell you about the system, and what can it not tell you?



	BACKGROUND
•  This is a Middlesex, England servant indenture dated May 8, 1684, held in the Middlesex Hall of Records and reproduced from a photocopy.
•  The blackletter heading 'This Indenture' and most of the body text are printed; the servant's name, age, and term of years are added by hand.
•  A wax seal and signatures appear at the foot of the page, giving the document its legal force.
	
	DISCUSSION QUESTIONS
•  What looks pre-printed on this page, and what looks hand-filled in?
•  Why would this kind of document need a wax seal in addition to signatures?
•  What can this single document tell you, and what can it not tell you, about servitude in general?



	GUIDED NOTES
	No blanks are bound to this slide; it illustrates the servant-contract form described on the previous slide.






		SLIDE 17
	Key Takeaways


On-slide summary: Key Takeaways; In 1619, Virginia law had not yet fixed a person's status by race.; A labor contract gave planters workers and paid land to financiers.
TALKING POINTS
	•  All six takeaways are graded somewhere in this toolkit - the quiz, the exit ticket, and the Activity all draw on this exact list.
•  The through-line is legal choice: lawmakers wrote every one of these changes into statute over nearly a century, none of it was inevitable.
	
	•  Which single law or event here changed the most for the people actually living under this system?
•  Do not let the bell cut off the final point - enslaved people resisted this system from its earliest years, not only after 1705.



	BACKGROUND
•  Every takeaway here is graded somewhere in the toolkit: the quiz, the exit ticket, and the Activity's Reference Guide and closing Part all draw on this list.
•  The through-line is legal choice, not inevitability - lawmakers wrote each of these changes into statute over nearly a century.
•  The final takeaway is the one most easily lost in a rush to the bell - hold time for it specifically.
	
	DISCUSSION QUESTIONS
•  Which of these six takeaways surprised you most, and why?
•  Which single law or event here changed the most for the people living under this system?
•  What would have had to be different in 1619 for this history to have gone another way?



	GUIDED NOTES
	Students should listen for: In 1619, Virginia law had not yet fixed a person's status by race.
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